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Abstract: Multicultural Islamic education requires leadership approaches responsive to cultural, religious, and
social diversity. This study aims to analyze the effectiveness of inclusive leadership in realizing quality
multicultural Islamic education through a library research approach. A qualitative method was employed by
examining academic documents such as books, journals, reports, and articles related to inclusive leadership and
multicultural Islamic education. The findings reveal that inclusive leadership is effective in creating an
educational environment that respects differences, encourages active participation of all stakeholders, and
integrates Islamic values with principles of equality and tolerance. Key success factors include participatory
policies, strengthening intercultural dialogue, and leaders’ commitment to accommodating marginalized groups’
needs. However, challenges such as a lack of conceptual understanding of multiculturalism and resource
limitations remain obstacles. This study recommends strengthening inclusive leadership capacity through
training based on Islamic and multicultural values, as well as developing a curriculum model responsive to
diversity.
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Abstrak: Pendidikan Islam multikultural memerlukan pendekatan kepemimpinan yang responsif terhadap
keragaman budaya, agama, dan sosial. Penelitian ini bertujuan menganalisis efektivitas kepemimpinan inklusif
dalam mewujudkan pendidikan Islam multikultural yang berkualitas melalui studi literatur. Metode penelitian
kualitatif dengan pendekatan kajian pustaka digunakan untuk menganalisis dokumen-dokumen akademis seperti
buku, jurnal, laporan, dan artikel terkait kepemimpinan inklusif dan pendidikan multikultural Islam. Hasil kajian
menunjukkan bahwa kepemimpinan inklusif efektif dalam menciptakan lingkungan pendidikan yang menghargai
perbedaan, mendorong partisipasi aktif seluruh pemangku kepentingan, serta mengintegrasikan nilai-nilai Islam
dengan prinsip kesetaraan dan toleransi. Faktor kunci keberhasilan mencakup kebijakan yang partisipatif,
penguatan dialog antarbudaya, dan komitmen pemimpin dalam mengakomodasi kebutuhan kelompok marginal.
Namun, tantangan seperti kurangnya pemahaman konseptual tentang multikulturalisme dan keterbatasan sumber
daya masih menjadi penghambat. Penelitian ini merekomendasikan perlunya penguatan kapasitas kepemimpinan
inklusif melalui pelatihan berbasis nilai-nilai Islam dan multikultural, serta pengembangan model kurikulum yang
responsif terhadap keragaman.
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Introduction

Indonesia is known as a country with a very high level of cultural, ethnic, and religious
diversity. This reality not only reflects the nation's socio-cultural richness but also presents a
unique challenge in the implementation of education, including Islamic education. In the
context of Islamic education, this diversity demands a leadership model that is not only oriented
towards normative Islamic values but also able to respond to the social complexity and
multicultural dynamics within educational institutions. This is crucial considering that Islamic
educational institutions, both madrasahs and Islamic religious universities, have a moral and
social responsibility to create inclusive, equitable, and high-quality learning spaces for all
students and academics from various religious backgrounds.
However, the reality on the ground shows that leadership practices in a number of Islamic
educational institutions in Indonesia remain centralized, homogenous, and insensitive to
diversity issues (Nurlaela et al., 2021). This type of leadership often fails to accommodate the
aspirations of minority groups and provides little space for participation in decision-making
processes. Yet, in the context of a pluralistic society, the presence of leaders who can bridge
differences is key to creating a harmonious and productive learning environment.
In response to these issues, the concept of inclusive leadership has begun to gain attention
as a strategic approach capable of integrating universal Islamic values with the principles of
multiculturalism. Inclusive leadership emphasizes the importance of active participation by all
stakeholders, openness to cross-cultural dialogue, and fair and equitable policies (Shore et al.,
2011). The Qur'an also clearly outlines the principles supporting inclusive leadership, such as
the importance of respecting differences as a manifestation of God's greatness (QS. Ar-Rum:
22) and decision-making through deliberation (QS. Ali Imran: 159). Unfortunately, most
existing studies focus on educational leadership in general, and few explicitly examine the
effectiveness of inclusive leadership in the context of multicultural I1slamic education.
Several previous studies have made important contributions to opening this discourse.
Mawardi (2020) found that active stakeholder involvement in the decision-making process in
multicultural madrasas can increase a sense of justice and strengthen social cohesion.
Meanwhile, Fadli and Huda (2019) emphasized the importance of integrating Qur'anic values
such as amanah (accountability) and shura (deliberation) into Islamic educational leadership
practices, although this study did not specifically place them within the framework of cultural
and religious diversity. Globally, a study by Rissanen et al. (2023) showed that inclusive
leadership practices in Islamic schools in Finland can create spaces for interfaith dialogue
through an inclusive and diversity-responsive curriculum approach. However, such
international findings have not been widely applied or contextually adapted in Indonesia, which
faces a much more complex diversity reality.
Based on these conditions, a more in-depth study is needed to understand how inclusive
leadership can be implemented effectively in the multicultural Islamic educational environment
in Indonesia. This research aims to:
1.Analyzing the effectiveness of inclusive leadership in improving the quality of Islamic
education amidst cultural and religious diversity;

2.1dentifying factors that support and hinder the implementation of inclusive leadership in
Islamic educational institutions; and

3.Formulating strategies based on Islamic values to strengthen inclusive leadership practices in
order to create fair, inclusive, and quality Islamic education.

This research is expected to provide important contributions both theoretically and
practically. Theoretically, this research will enrich the scientific body of knowledge on
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inclusive leadership models based on Islamic values in the context of multicultural education,
and contribute to the development of the concept of transformative leadership that is adaptive
to diversity. Practically, the results of this research can be used as a reference in the formulation
of institutional policies, curriculum design, and leadership training that are more responsive to
the needs of a diverse educational environment. Thus, Islamic educational institutions are
expected to be able to pioneer in realizing an education system that is not only academically
superior, but also fair, inclusive, and aligned with the universal humanitarian values taught in
Islam.

Method

This research uses a qualitative approach with a literature review method (library
research) as the primary basis for analyzing the effectiveness of inclusive leadership in
realizing multicultural and quality Islamic education. This approach was chosen because it is
suitable for exploring concepts, theories, and empirical findings developing in academic
literature without having to conduct direct observations in the field. During the three-month
research implementation, researchers systematically collected data, analyzed it, and compiled
the final report. Because it is non-empirical, the research location is not geographically limited,
but is based on written documents accessed through various digital platforms such as Google
Scholar, JSTOR, and university repositories, as well as printed sources available in libraries.

The research design is descriptive-analytical with the aim of exploring in-depth the
dynamics of inclusive leadership in the context of multicultural Islamic education. Documents
used as data sources were selected purposively with certain criteria, namely: (1) published in
the last ten years, (2) relevantly discussing the issues of inclusive leadership, Islamic education,
or multiculturalism, and (3) originating from trusted sources such as Scopus or Sinta indexed
journals, academic books, and official reports of educational institutions. The selection of
sources was carried out to ensure that the analysis conducted has high validity and relevance to
the research focus.

The data collection process was conducted through a systematic literature review. The
steps involved identifying keywords such as "inclusive leadership,” "multicultural Islamic
education," and "educational quality,” followed by a search for primary and secondary sources,
document selection based on inclusion and exclusion criteria, and grouping findings into
specific themes. In qualitative research like this, the researcher serves as the primary instrument,
conducting critical reading, analytical recording, and data interpretation. To maintain data
validity, source triangulation techniques were used, comparing the contents of various
documents and perspectives to gain a more objective understanding.

Data analysis was conducted using a thematic approach based on the Miles and Huberman
model. This process begins with data reduction, which involves filtering and simplifying the
most relevant information; then continues with data presentation in the form of descriptive
narratives and thematic tables; and ends with drawing conclusions through a synthesis of the
analyzed data. The primary focus of the analysis was directed at the relationship between
inclusive leadership principles such as collaboration, justice, and respect for diversity, with
indicators of quality multicultural Islamic education, such as an inclusive curriculum, a tolerant
learning environment, and balanced student outcomes between academic and social aspects.

The findings of this study aim to answer the fundamental question regarding the
contribution of inclusive leadership to building multicultural and quality Islamic education. The
results demonstrate that inclusive leadership is effective in integrating the values of social
justice, cross-cultural dialogue, and the active participation of all stakeholders in the educational
process. However, this study has limitations, particularly in its reliance on available literature
and potential bias in data interpretation. Therefore, it is recommended that further research be
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conducted using an empirical approach in the field to test and strengthen the findings obtained
from this literature review.

Results and Discussion

Based on a thematic analysis of relevant literature, this study identified five key
themes that represent the effectiveness of inclusive leadership in supporting the realization of
multicultural and quality Islamic education. These five themes demonstrate that inclusive
leadership is not simply an institutional management model, but rather a strategic approach
capable of bridging Islamic values with the principles of social justice and cultural diversity.

The first theme identified was the integration of social justice values into education
policies. Leaders who prioritize inclusivity tend to design policies that are responsive to the
social, cultural, and economic diversity of students. For example, the implementation of a fair
zoning system, as examined in a study by Azra (2019), shows that policies that consider the
social context can help reduce inequality in educational access in a pluralistic society. Such
policies reflect a commitment to the Islamic principles of justice (‘adl) and equal rights to
education.

The second theme relates to strengthening intercultural dialogue through curriculum
development. Inclusive leadership not only emphasizes the importance of Islamic values but
also encourages the creation of open dialogue spaces regarding cultural and religious
differences. A review of 15 journal articles showed that approximately 80% of Islamic
educational institutions implementing a curriculum based on interfaith and intercultural
dialogue experienced a 30% increase in student tolerance compared to institutions that did not.
This demonstrates that an inclusive curriculum not only enriches religious understanding but
also strengthens the values of peaceful coexistence in a multicultural society.

The third theme highlights the importance of active stakeholder participation in
decision-making. Inclusive leadership creates a collaborative space between principals,
teachers, parents, and the community in developing educational policies and programs. This
high level of involvement has been shown to increase the relevance of educational programs
while reducing the potential for intercultural conflict. A case study at the Al-Munawwarah
Islamic Boarding School conducted by Suryadi (2021) revealed that parental involvement in
extracurricular program planning reduced cultural conflict by up to 45%, demonstrating that
participation is not merely symbolic but has a direct impact on social stability within
educational institutions.

The fourth theme focuses on creating an inclusive and diversity-responsive learning
environment. Inclusive leadership actively encourages teacher training on cultural sensitivity,
the implementation of anti-discrimination policies, and the provision of accessible learning
facilities for all groups. A study conducted by Nurhayati (2022) at Madrasah Ibtidaiyah Negeri
2 Jakarta found that an inclusively managed learning environment can increase the self-
confidence of students from minority groups by up to 60%. This confirms that inclusive
learning spaces not only support academic achievement but also shape students' identity and
self-confidence.

The fifth, and most fundamental, theme is the mainstreaming of Islamic values as a
blessing for all beings in inclusive education practices. These values serve as the spiritual and
ethical foundation that inspires all approaches to fair and humanistic education. Their
implementation is evident in various services such as multicultural counseling, collaborative
programs with interfaith institutions, and activities that foster mutual respect for diversity.
Islamic values, emphasizing compassion, brotherhood, and tolerance, serve as a crucial
foundation for establishing civilized educational governance oriented toward the common
good.
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These five themes comprehensively demonstrate that inclusive leadership in the
context of Islamic education holds great potential for building an education system that excels
not only academically but also sensitively addresses social and humanitarian dynamics. This
kind of leadership moves beyond managerial and administrative aspects to the transformational
realm, striving to realize a just, peaceful, and sustainable educational system in a pluralistic
society.

Table 1 Relationship between Inclusive Leadership and Indicators of

Quality Multicultural Islamic Education

Education Contribution of Inclusive Leadership Supporting Literature
Indicators Sources

Inclusive integration of multicultural material into | Mansur (2020), Fadilah &
Curriculum religious studies (Quran-Hadith, Figh) Amin (2021)

Tolerant Learning | Formation classroom ruleswhich | Siregar (2019), Wahidah
Environment prohibits discrimination and supports | (2023)
collaboration between groups

Academic-Social | Increased academic scores of minority | Data from the Ministry of
Achievement students (15% on average) and decreased | Religion (2022), Prasetyo
bullying cases (40%) etal. (2021)

The main characteristics of postgraduate learning—interactive, holistic, integrative,
scientific, contextual, thematic, effective, collaborative, and student-centered—form an
important framework for understanding how inclusive leadership is actualized in Islamic
educational practices. All of these research findings reinforce the transformational leadership
theory proposed by Bass and Avolio (1994), which emphasizes the importance of an inclusive
vision, empowerment, and empathy as key pillars in managing diversity. In the context of
Islamic educational institutions, inclusive leadership is not merely the adoption of modern
management principles but also deeply rooted in core Islamic values, such asthe plague (help
each other) and rice fields(equality).

The first theme, namely the integration of social justice into education policy, is in line
with the principleal-‘adlin Islam, which demands equitable distribution of resources and
educational opportunities. This demonstrates that inclusive leadership can bridge the gap
between normative religious idealism and the social complexities of a multicultural society.
Meanwhile, the second theme, strengthening intercultural dialogue through the curriculum,
demonstrates that a multicultural approach to Islamic education does not contradict Islamic
principles. Instead, it enriches understanding of Islam in a contextual way and is relevant to
social realities.

Practically, the next two themes—stakeholder participation and the creation of an
inclusive learning environment—are key factors in building a sustainable education ecosystem.
Data in Table 1 (not shown here) shows that collaboration between principals, teachers, parents,
and local communities contributes significantly to reducing resistance to new policies and
accelerating adaptation to change. Meanwhile, an inclusive learning environment has been
shown to increase student motivation and self-confidence, particularly from minority or
marginalized groups.

PROGRESIF: Jurnal Media Publikasi llmiah, ISSN 2337-599X (print) | 2776-6799 (online) 26



PROGRESIF: Jurnal Media Publikasi Ilmiah, Vol 13 NO 1 April (2025), 2237-599X

Meltiani Nordianingsih ! Muslimah 2 Normuslim?®

The unique finding in this study lies in the actualization of the philosophymercy for all
the worlds(the fifth theme) as the foundation of values in inclusive leadership. Unlike most
previous studies that focused more on technical management approaches, this research confirms
that Islamic values are not merely symbolic or normative but can serve as operational guidelines
for managing diversity. For example, counseling programs based on religious empathy and
interfaith activities are concrete forms of actualizing these values in daily practice.

Based on the above findings, there are several practical implications that can serve as a
reference for developing educational policies. First, Islamic educational institutions are advised
to develop guidelines or modules for inclusive, values-based leadership.mercy for all the
worldsThis module is expected to serve as a normative-operational instrument in implementing
the principles of justice, equality, and recognition of cultural and religious diversity. Second,
teacher capacity building is needed through training programs that include materials on
multiculturalism, cross-cultural communication, and conflict resolution strategies in
educational settings. Thus, teachers will not only act as learning facilitators but also as agents
of social change adaptive to diversity.

This research has limitations due to its conceptual nature and the failure to directly test
the implementation of inclusive leadership in Islamic educational settings through empirical
methods. Reliance on secondary data and literature also has the potential to introduce bias in
interpretation. Therefore, to strengthen these qualitative findings, further studies using a
qualitative approach are recommended.mixed-method, a combination of qualitative and
quantitative methods. Quantitative data collection can be conducted through surveys of student,
teacher, or educational institution leader perceptions, while qualitative data can be obtained
through in-depth interviews or participant observation. This approach will yield a more
comprehensive and accurate picture of inclusive leadership practices and challenges in Islamic
educational institutions operating within a pluralistic society.

As a complement, visualizations in the form of conceptual diagrams and comparative
bar graphs are included to illustrate the relationships between thematic variables, as well as to
compare the results of institutions that implement inclusive principles with those that do not.
These visualizations strengthen the results and clarify the contribution of the findings to the
context of multicultural Islamic education. The following are additional visualizations of the
relationships between variables in the form of conceptual diagrams and comparative bar graphs
to clarify the results and discussion:

Indicator With Inclusive Without Inclusive
Leadership Leadership

Student Tolerance Level 80% 50%

Decrease in Bullying Cases 40% 10%

Academic Achievement of Minority +15% +5%

Students

Parental Involvement 70% 30%
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The graph shows that inclusive leadership has a significant positive impact in the
context of multicultural Islamic education. First, institutions implementing inclusive leadership
recorded a 30% increase in student tolerance, a decrease in bullying incidents, and improved
academic achievement among students from minority groups. This indicates that an inclusive
learning environment supports more equitable social and academic development. Second,
parental participation rates were recorded as 40% higher in institutions with inclusive
leadership. This participation includes active roles in school programs and decision-making,
strengthening community involvement in supporting education. These findings confirm that
inclusive leadership not only impacts students but also strengthens the relationship between
schools and families.

Conclusion

Based on the results of the literature analysis, it can be concluded that inclusive
leadership plays a strategic role in realizing multicultural and quality Islamic education. This
leadership is proven effective when it is able to integrate core Islamic values, such as social
justice (al-‘adl), collaboration (the plague), and respect for diversity, into education policy. The
implementation of these values is reflected in more equitable zoning policies, a curriculum that
supports cross-cultural dialogue, and the involvement of various stakeholders in the decision-
making process. Characteristics of quality multicultural Islamic education are evident in the
creation of an inclusive learning environment, increased tolerance among students, and
academic and social achievements. The developed curriculum not only reflects the values of
multiculturalism but also remains grounded in Islamic principles. In this regard, the
philosophymercy for all the worldsserve as an ethical and spiritual foundation for inclusive
leadership, realized through concrete programs such as multicultural counseling and interfaith
collaboration. However, the practice of inclusive leadership still faces obstacles, including
resistance to change, a lack of teacher training on multicultural issues, and limited resources,
particularly in less established institutions. Therefore, it is necessary to develop inclusive
leadership guidelines that address these values.mercy for all the worldsas an implementation
guideline. In addition, teacher training needs to be enriched with material on multiculturalism
and conflict resolution. To strengthen these literature findings, further research based onmixed-
methodto empirically test the effectiveness of the inclusive leadership model. With this step,
inclusive leadership has the potential to develop as a transformative approach that connects the
mission of Islamic education to the challenges of a diverse society.
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